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Abstract 
The objective of this research is to detect how Japanese learners who need remedial education can learn different cultures 
through active learning and the use of media resources.  This research is based on data of 90 college students in Japan. 
After watching a DVD in both English and Japanese, the participants’ impressions on different cultures (lifestyles, 
languages, BGM (background music), and so on) were analyzed.  The Students’ impressions were classified into seven 
groups: greetings, the length of speech, BGM, the pitch of voices, lifestyles, the ranges of colors, and the ways of expression 
(the different ways of expressing oneself). The results show that the participants noticed the differences between high 
context and low context in sociolinguistics, relativity of languages (which is supported by the Sapir-Whorf hypothesis), and 
acceptability of sound quality or tone.  This indicates that discussing and working together in classrooms to handle a task is 
one effective way for the learners in EFL settings to notice and learn different ideas or viewpoints of another culture. 
キーワード：リメディアル教育要、アクティブ・ラーニング、異文化理解、ICT、学習者の気づき
Keywords：remedial education, active learning, intercultural understanding, ICT, learner awareness 
1. Introduction
English is becoming an international language, and it is certainly true that as the globalization of society
continues to progress, an active approach to cross-cultural communication and intercultural understanding is
required. Nevertheless, Japanese learners in the EFL (English as a foreign language) setting who are studying
English as a foreign language do not frequently encounter opportunities to experience foreign cultures in their
everyday lives. In this type of learning environment, it is hoped that school education will be a place to have
intimate experiences with other cultures through the learning of foreign languages that have a different
linguistic structure and culture.
On the other hand, the revision of the course of study has led to a demand for the development of classes that 
incorporate the use of ICT or active learning (a learning method where the learners take the main role), 
particularly in secondary education. However, even without using the terms "active learning" and "ICT use," the 
use of the Internet and multimedia as well as learning methods that foster independence in the learners through 
task-focused activities have been employed for more than 10 years in English language education. 
This paper examines a method in which learners get the feeling of actually experiencing foreign cultures in 
their English classes as a part of remedial education. It used independent activities performed by learners and 
multimedia teaching materials (DVDs) to focus not only on language but also on sociolinguistic aspects of 
language (high and low context). This research is the second analysis based on the data of Tominaga (2011).  
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2. Literature Review
When the astounding development of the Internet and multimedia since the latter half of the 1990s and its
utilization in education is outlined, it is very possible to have the mistaken notion that technical progress has
always been first and this has pushed forward the utilization of media in education. However, when a closer
look is taken at the history of utilizing media in foreign language education, it becomes apparent that foreign
language education has not been impacted by technological innovation. Since the 1940s when the use of the LL
(language laboratory) started in earnest, there has been the framework known as the ALH (audio-lingual habit)
approach that is based on behavioral psychology and structural linguistics. This framework was incorporated
into McLaughlin's (1987) second language acquisition model in the late 1980s. Since around the late 1990s, the
stage for the use of media shifted from analog to digital, and the use of media was assessed as being an essential
component to be included in the learning of a foreign language (Scovel, 2001).
Furthermore, many people have noted that the use of media in foreign language education allows for the 
voice information, information in the form of written words, and image information (moving footage and still 
images) in a single platform where the learner does not experience stress. McGurk & McDonald (1976) stated 
that visual information has the power to change auditory perception. Additionally, it is also expected to have an 
effect on learning by encouraging working memory. 
Recently, the spread of DVDs has led to the sudden increase in the use of captions in foreign language 
courses. Captions are being used as an overlapping input stimulus to be added to the voice and video footage. 
However, Hirose & Kamei (1993) and Suzuki and Hozaki (1997) reported that the addition of captions to voice 
and video footage will allow the learners to skillfully use the caption information as their English abilities 
increase. However, one point of caution for beginners acquiring information is that they will tend to focus on 
the video footage and captions and ignore the voices. Using video teaching materials in foreign language 
listening classes now seems like it is being done very naturally, but when we consider the full use of media in 
foreign language courses, it is important to move forward with its use while properly considering a balance of a 
theoretical framework and empirical studies. Audiovisual educational materials are very concrete and are 
quickly understood; however, conversely, there are concerns that they are not suited for learning through 
problem-solving that involves deep thinking (Kushida, et al., 2006). 
On the other hand, in recent years, the introduction of ICT in classes and the improvement of classes based 
on a perspective of active learning is being required by many groups including MEXT (Ministry of Education, 
Culture, Sports, Science and Technology). Creating a setting where the learners independently participate in 
classes and are given many opportunities to accomplish tasks through cooperative exercises is a role that 
classrooms in formal education should fulfill. 
3. Methods
3.1. Objective
The objective of this study was not only to use DVD footage and sound to perform a comparison of the
Japanese and English language versions of the film to increase the students' listening ability. Rather, its purpose
was to have the students focus on combining listening comprehension with the content the language suggests,
the BGM, and the pitch of the sounds to study how independent "awareness" 1) about differences in linguistic
and living cultures could be achieved. In particular, the present survey focuses the learners’ attention on how
Japanese films are being interpreted and remade by native English speakers (in this case, mainly Americans),
and it is promoting a consideration of many cultures, including the learner's own culture 2).
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3.2 Subjects of the study 
The subjects of this study were a total of 90 (female) students consisting of 25 first-year students and 47 
second-year students in 2009 and 18 first-year students in 2010 who belonged to the Department of Cultural 
Expression of a junior college in the Tokyo Metropolitan Area.   
On average, they had English levels that were in keeping with TOEIC scores ranging from 250-300, and 
approximately 20% of one class was comprised of students who did not have a good command of middle school 
English. 
 
3.3 Survey periods and number of sessions 
The survey periods and number of sessions are as follows: 
 1) 2009 Academic Year: A total of 11 sessions for first-year students from April 28th to July 14th, 2009 
 2) 2009 Academic Year: A total of 11 sessions for second-year students from April 21st to July 7th, 2009 
 3) 2010 Academic Year: A total of 11 sessions for first-year students from April 27th to July 13th, 2010 
 
3.4. Materials 
The DVD of Hayao Miyazaki's film (Studio Ghibli, 1989) “Kiki's Delivery Service" 3) was used. The English 
voices in this teaching material are at a speed where it is easy to understand for beginners and intermediate 
learners, and the dialog is spoken with standard English pronunciation that does not have any distinct accent. 
Additionally, the directing and script of the English version were re-written by the American Disney movie staff 
from a Westernized perspective (particularly, that of American culture), so the Japanese and English versions 
have many striking differences in the interpretation and impression of the same footage compared with other 
works. For example, Japanese captions in the English version display a translation of the script of the Japanese 
version, but the English voices that are actually playing are a different interpretation from the Japanese captions. 
There are scenes in the English version that have conversations, sound effects, and background music 4), but 
there are no voices playing in the Japanese version. 
 
3.5 Procedure 
The last 30 minutes of a 90-minute class session were allotted for listening activities using the DVD. In each 
session, the Japanese and English versions of the footage of each chapter (approximately 7-10 minutes) was 
played without captions. Students were asked to listen to the English for important and idiomatic expressions, 
and at the same time, they were asked to discuss and record the specific differences that they noticed in both 
versions as a group. 
Specifically, a worksheet was initially distributed that contained the Japanese and English scripts for the main 
scenes in each of the chapters. The English script had fill-in-the-blank questions and problems that had the 
learners select the appropriate word; additionally, it also had Japanese translations as necessary depending on 
the learners. Next, after the worksheet was checked for the scenes that were the point of the exercise, the 
Japanese version of the DVD was watched and then the English version of each of the scenes was re-watched. 
After this, the learners completed the fill in the blank and word selection problems on the worksheet as a 
collaborative exercise. Finally, after the correct answers on the worksheet had been explained and the groups 
had discussed the differences they noticed about each of the scenes they watched, they wrote these differences 
down. Then, they watched the English version with Japanese captions and confirmed the differences. The 
instructor was careful not to give the students preconceived notions to promote spontaneous "awareness" 
through independent student activities.  
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4. Results 
All of the students’ records about the content of the DVD from Chapter 1 to 11 were extracted; the overlapping 
responses about the same content were consolidated. The results are shown in Table 1. 
  
Table 1. A Classification of Differences 
 Differences Examples of Specific Answers 
1 Greetings 
・In the Japanese version, the people only shake hands and smile, but in the English version, they give 
verbal greetings. 
2 Length of speech 
・There are scenes that are silent in the Japanese version where there are continuous conversations in 
the English version. This is often an explanation of the depiction of the scenery. 
3 Sound effects ( BGM) 
・The opening and ending music is completely different in the English and Japanese versions. 
・There is background music and sound effects that played in the English version that were not in the 
Japanese version. 
・The sound effects and background music are different for the same scenes. 
4 Pitches of voices 
・All of the voices of the characters are lower in the English version. 
・The black cat sounds like a child in the Japanese version while it sounds like a middle-aged man in the 
English version. 
5 Living conditions 
・In the Japanese version, customers are encouraged to come into the house, but in the English version, 
there is an explanation of the layout of the house. 
・In the Japanese version, coffee is offered, but in the English version, hot chocolate is offered. 
・In the English version, they are having a lively conversation while eating. 
6 Range of colors ・In the Japanese version, it is a black dress, but in the English version, they only call it a dark dress. 
7 Manner of expression 
・The title of the English version does not use the term “witch”. 
・The term “witch” is expressed as "princess" in the English version. 
 
The differences between the Japanese and English versions noted in 1-4 were recorded as "awareness" by 
more than 90% of the students by the 5th viewing. The differences noted in 5-7 were noticed by 10-23% of the 
students in specific scenes by the 11th viewing. 
 
5. Discussion 
5.1 High Context / Low Context  
There is a line of thinking based on sociolinguistic aspects that states that the cultural differences largely dictate 
the degree to which context plays a part in the exchange of information in communication (Hall, 1976). Based 
on this notion, Japanese culture has a lot of information that is dependent on the situation, and it is a 
high-context culture where even when not many words are used people get through to each other tacitly. 
American culture, on the other hand, is a low-context culture that is not dependent on the situation where people 
communicate using as many words as possible. Where a culture stands with regards to such indicators differs 
depending on the culture, but Japanese culture and American culture are on both extremes. When this 
relationship is expressed using a chart, it looks like the figure below. 
 
 
Japanese Culture            Culture A               Culture B            American culture 
 
Context 
Language 
 
Figure 1. High Context / Low Context (edited based on Hall, 1976) 
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For example, when Japanese natives have a conversation, if one person says "Oh, I'm thirsty," it is an 
expression anticipating the other person's action of asking "Do you want something to drink?" or "Shall I get 
some water?" Additionally, if one person says "It's hot," they are expecting the other person to ask "Shall I open 
the window?" However, in English, if one person says "Oh, I'm thirsty," they are not really expecting the action 
of being provided with water. Thus, unless they properly ask "Could you give me some water?", there is not 
much of a possibility that they will get water. English is a language where people communicate by saying far 
more words than they do in Japanese, and it tends to avoid ambiguous expressions. Japanese, on the other hand, 
is a tacit language where people expect the other person to make inferences. 
The differences 1, 2, and 5 from Table 1 have arisen from the differences between high context and low context. 
In the Japanese version on the DVD, there are scenes with silence or few words where the viewer is expected to 
make imaginative judgments or conjectures (Native Japanese speakers are already unconsciously accustomed to 
this); in contrast to this, the English version depicts these scenes using language. 
For example, one of the first differences that many of the students noticed was in the scene in the first chapter 
when the main character Kiki was passing a man riding his bike. In the Japanese version, they pass each other 
without saying anything, but in the English version, they have the verbal exchange of "Hi!" or "Morning!". 
Silent greetings like a nod in Japan would be unnatural in American culture, and we can imagine that this was 
dubbed based on the line of thinking that greetings are naturally an exchange of words. 
In a similar manner, in the scene where the main character Kiki and the black cat Jiji are staring at the 
magnificent scenery from the roof of a train for about 10 seconds, the Japanese version simply plays the sound 
of trains as the background noise. In the English version, the scene where they are enjoying the landscape in the 
Japanese version is a scene where Kiki and Jiji are talking about the scenery. 
Additionally, difference 3 is an instance where the difference between high context and low context is expressed 
through the use of sound rather than language. The Japanese version tends to expect the viewers will perceive 
the silence as normal; contrastively, the English version frequently puts in background music or sound effects 
like footsteps possibly because silence is associated with uncomfortable feelings. The atmosphere of the film is 
conveyed using sounds and depictions of situations. Moreover, the volume of the sound tends to be higher in the 
English version. For example, in the scene in Chapter 5 where the protagonist Kiki is going up and down stairs, 
the Japanese version only has the quiet sound of footsteps. The English version, on the other hand, depicts a 
rhythmical climbing and descending of the stairs by adding a comical rhythm. 
Through these scenes, the learners realize that the meaning and usage of Japanese does not have a one to one 
correlation with foreign languages and that the differences between cultures create unique characteristics in the 
usage of their languages. This awareness is one effective source of motivation for learning English, and learning 
the differences with other languages is also a way to start understanding other cultures. 
 
5.2 Lifestyle differences 
Difference 5 on table 1 can be explained by the high context and low context explained in Section 5.1, but at the 
same time, it was shown that raised the learners’ "awareness" about the differences in the familiar lifestyles. For 
example, generally in Japanese culture, there has long been the understanding that "people are quiet during 
meals" (in recent years, this viewpoint has tended to change). However, in Western culture, meals are a time for 
conversation, and they are considered to the time for families to talk about the events that happened that day. In 
the Japanese version of the film footage, in the scene where a family is having dinner around the dining table, 
there is a quiet conversation that is being held between a child, mother, and a man who seems to be the 
grandfather. In the English version, this scene has people talking and laughing loudly while enjoying their 
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conversation. The students' responses stated "the meal was noisy," and it seems like that they felt a difference 
from what their normal lives are like. 
Additionally, another scene that the students expressed interest in was the scene where, in the Japanese version, 
the protagonist Kiki is offered coffee by the owner of the bakery. In the English version, this offer is replaced 
with hot chocolate. The differences in this scene arise from the fact that from an American's perspective, it is 
understood that in America "children are not offered coffee." Coffee is a stimulant, and  it seems like 
Americans think it prevents children from growing; thus, children would generally be given a hot chocolate 
with milk 5). The protagonist Kiki is a 13-year-old girl, and she looks even younger in the film. Accordingly, 
the staff who worked on the English version likely thought that offering her coffee seemed unnatural based on 
the impression they got from the film. However, there is no objective substantiation for this opinion, and so at 
this point, it must be acknowledged that this is a subjective opinion. Furthermore, in the English version, when 
a guest is invited to enter, there is an explanation of the layout of the rooms in the house, and the "bath" is 
described as the shower. This is another chance that this film offers to focus on the differences in people's lives 
and cultures. 
 
5.3 The Relativity of language 
In Nishida's (1986) work Adaptive Behavior Theory for Different Cultures, he stated "when discussing the 
differences in the Japanese and American peoples' languages and forms of expression, they are easily 
understood by grasping the Sapir-Whorf hypothesis' basic way of looking at things (pp.89-90)." Sapir does not 
show a conclusive relationship between a specific linguistic category and people in a specific cultural system's 
manner of thinking; rather, he points out that there are close connections between language, thought, and 
culturally specific forms of expression. People have already discussed that people's image of words differs 
depending on culture in fields of study that look at language, cognition, culture and communication. 
The differences in the images of the words expressing color are clearly shown by difference 6 in Table 1. The 
protagonist Kiki is wearing a dress that is close to "black" or grey. In the Japanese version, the young boy 
Tonbo tells his friend "she always wears black clothes" to back up the fact that Kiki is a witch. However, in the 
English version, this line is changed to "she always wears a dark dress!" Tanaka/Tanaka ed. (1996) states that 
the Japanese language has clear cut images of good and evil associated with black and white that can be seen in 
expressions like "determining if it is black or white (bad or good?)" and the "greeting was white (innocent)." 
However, in the English-speaking world, including America, there are concerns about suggestions about black 
people and white people, so they tend to avoid such usage. Additionally, difference 7 could also be seen as a 
cultural difference about the image associated with a word. For example, in the Japanese version, the father lifts 
the daughter who is leaving on a trip for witch training into his arms and says "well, show me my little witch," 
but in the English version, this line is changed to "my little princess." As can be guessed from the history of 
"witch hunting," the image associated with the term witch in English might be quite different from the small 
cute rogue like image that is associated with it in Japanese. This can be seen in the selection of the expression 
"princess" as being more natural than "witch" when talking about his cute daughter. 
 
5.4 Receptivity to Tone and Voice Quality 
The songs used at the opening and ending of Kiki’s Delivery Service (Japanese version) are The Rouge Word 
and If I were Wrapped in Kindness by Yumi Matsutoya. However, the English version used totally different 
songs. The opening song was changed to Soaring and the ending song was changed to I'm Gonna Fly, and these 
are both introduced as Sydney Forest songs. This is not meant to indicate the easy conclusion that "Yumi 
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Matsutoya's music cannot be properly received in America (this would need to be logically proven using 
biological and phonetic factors). Rather, the reasons for this result seem to be the tones and voice qualities that 
are easy for each of these peoples to hear. Of course, the receptivity to tone and voice quality do not come from 
differences between traditional customs alone, and the fact that they differ depending on the setting or situation 
the language is used in is clear from our ordinary experiences. 
The pitch of the voices of English speakers is considered low compared with that of Japanese speakers. 
Differences 3 and 4 in Table 1 were observations dealing with this sort of receptivity to voice quality and tone. 
Overall, the characters voices have a lower pitch in the English version compared to the Japanese version. In 
particular, one characteristic difference is that the voices of the elderly characters are lower and sound gravelly. 
Moreover, one thing that many of the students were interested in was the low pitch of the black cat Jiji's voice, 
and in the Japanese version, Jiji has a high-pitched voice that gives it the image of a cute kitty. The change in 
this voice to a low-pitched voice that makes a person think of a middle-aged man seems to have left quite an 
impression. Just like the images associated with words, the images associated with voices were a chance for the 
students to get to know about cultural differences through the differences in sound volume and background 
music. 
  
6. Conclusion 
The main aim of learning a foreign language is not just to learn the linguistic structural elements of that foreign 
language (learning the knowledge about the vocal systems, vocabulary, and syntactic rules). The real aim 
generally consists of making good progress on three aspects such as sociolinguistic appropriateness and 
linguistic performance. The goal of English education and study seems to be increasing competence with 
communication and becoming multifaceted. In recent years, people have advocated the cultivation of 
communication abilities through the introduction of early English education and English education being 
introduced in elementary education, but the cultivation of competence with communication is obviously also 
achieved through one's native language. However, what does it really mean to attempt to communicate in a 
foreign language (in this case English)? The importance of intercultural understanding for this question cannot 
be denied. At the very least, this study can report that the learners did independent activities and active learning 
to realize that "American culture needs to use more words to express and state things than Japanese does 
because it is not dependent on the situation." This seems like it was more connected to making the learners 
interested in learning the language and giving them direction than it was with training patterns to change 
Japanese into English. Instead of just carrying out tasks that they were passively assigned like they had up to 
this point; rather, the learners established their own linguistic and cultural identity by integrating diverse 
experiences of others with their own linguistic and cultural identities. These diverse experiences involving 
different languages and cultures seem to have increased the learners’ motivation and were connected with an 
increase in their learning ability. The use of multimedia as well as ICT is responsible for this role in English 
education in Japan that is an EFL setting.  
 
Notes 
1) This term "awareness" is the Japanese that was used to indicate language awareness in language education and English education since 
the 1970s. It indicates conscious understanding and sensitivity with regards to the use of language. 
2) This study is simply handling American culture as one subject of foreign culture that is familiar and easy to study, and it does not 
support "English imperialism." 
3) The original work is The Witch's Delivery Service by Eiko Kadono (1985), published by Fukuinkan Shoten, Tokyo. 
4) Approximately 9 years after the Japanese version was created (1998), the English version was produced. There are two English 
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versions, the streamline version and the Disney version. This study used the Disney version. The Disney version did not simply translate 
the Japanese version; rather, it is characterized by the fact that it re-did many things such as rewriting the music and adding serious 
improvements. Places where the Japanese version only has synthesizers were re-recorded using an orchestra, piano, and harp. 
5) The American perspective here was based on interviews that the present author conducted on several American people. 
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